The U.S. is fast becoming more culturally diverse, creating a greater need for entry-level occupational therapists to be culturally competent. In order to increase students' cultural competence, there is a growing support for international service learning (ISL). The purpose of this qualitative research study was to explore the perspectives of occupational therapy practitioners who engaged in ISL as occupational therapy students. Interviews were conducted with nine practicing occupational therapists, all of whom graduated from the same occupational therapy program in the U.S. and participated in an ISL experience in Guatemala. Phenomenological methods were used to analyze the transcribed interviews for codes, categories, and themes. The three themes that emerged were: Participants reported encountering many new experiences that led to experiencing a variety of emotions, their experiences in the Guatemalan culture further contributed to a deeper level of understanding about culture, and all of the participants reported that their ISL experiences allowed them to practice occupational therapy skills and interventions with limited resources, which facilitated creativity and resourcefulness. The findings of this study support that completing ISL as students contributes to occupational therapists' personal and professional lives and offers a glimpse of potential long-term effects of completing an ISL experience.
According to the United States Census Bureau (2011), the U.S. population is becoming considerably more racially and culturally diverse.
In fact, the population of all minority groups increased between the years 2000 and 2010. In contrast to the minority population growth, the White population decreased by 4%. Related to these statistics, the United States Census Bureau (2012) projects the US to become a majorityminority nation for the first time by the year 2034.
With the ongoing increase in racial and cultural diversity, all clinical practice areas in health care, including occupational therapy, are observing clients from different cultures every day. In fact, it is estimated that one out of four individuals that a health care practitioner treats will be from a different cultural background (Wright, 2008) .
Therefore, occupational therapy educators must expose students to different cultures in order to promote their cultural competence as entry-level practitioners.
Background
Most definitions describe culture as the experiences, values, beliefs, ideals, judgments, and attitudes that shape individuals (Crabtree, Royeen, & Benton, 2006) . A patient's cultural background impacts his or her access and response to health care services as well as the patient's beliefs about illness. Therefore, in order to provide culturally competent care, occupational therapy practitioners must be aware of and respect their clients' beliefs.
Being a culturally competent occupational therapy practitioner entails actively developing and practicing appropriate and sensitive strategies when interacting with individuals of different cultures (American Occupational Therapy Association [AOTA], 1995) . Cultural competence for an occupational therapist requires having selfawareness; skills; and knowledge about one's own culture as well as another's culture in order to make sound, ethical, and culturally appropriate decisions (Crabtree et al., 2006) . When devising intervention plans, the occupational therapist's responsibility is to implement culturally appropriate interventions during treatment in order to reach the client's outcomes.
Cultural Competence in Occupational Therapy Education
Cultural competence cannot be achieved overnight; rather, it is a process that evolves and develops over time (AOTA, 2011) . Therefore, an occupational therapy student must be exposed to a curriculum that offers a variety of cultural learning experiences in order to acquire cultural competence as an entry-level therapist (AOTA, 2011) .
Specifically, exposing students to new cultures is an active way to develop an awareness and understanding of different cultures, which leads to cultural competence (Bentley & Ellison, 2007; Chang, Chen, Huang, & Yuan, 2012) . One way to expose students to different cultures is through international service learning (ISL). Bringle and Hatcher (2011) defined ISL as a structured academic experience in another country where students participate in a service activity; engage in cross-cultural dialogue with others; and reflect on their experiences to gain further understanding of course content, culture, and an enhanced sense of being a citizen. Students often live with local people and immerse themselves in a culture that is different from their own.
Participation in ISL facilitates learning by providing experience and reflection and encouraging a commitment to serve others (Bringle & Hatcher, 2011) . Furthermore, an ISL experience transforms classroom lessons from abstract concepts into reallife examples, issues, and concepts that may increase a student's cultural competency skills in order to meet the diverse needs of his or her future clients (Oberle, 2014) .
Since the U.S. is becoming more culturally diverse, there is concern about whether health care graduates are culturally competent enough to respond to these changing demographics (Green, Comer, Elliott, & Neubrander, 2011; Wilcox & Taylor-Thompson, 2012) . In order to increase students' cultural competence, various health care programs are supporting ISL (Anderson & Iken, 2009; Hayward, Li, Venere, & Pallais, 2015; Wilcox & Taylor-Thompson, 2012) . In fact, most of the ISL literature in a variety of health care fields explores students' perceptions regarding their ISL experiences. Researchers have found that students are reporting an appreciation of different cultures and an increase in personal and professional skills related to their fields of study (Anderson & Iken, 2009; Green et al., 2011; Hayward et al., 2015; Oberle, 2014; Wilcox & Taylor-Thompson, 2012) . Anderson and Iken (2009) Although the literature supports that completing an ISL experience prepares occupational therapy students for meeting the demands of their profession, multiple researchers recommend exploring the long-term effects of ISL experiences to determine the effects on students' future lives (Anderson & Iken, 2009; Green et al., 2011; Main, Garrett-Wright & Kerby, 2013) .
Practicing occupational therapists who completed ISL as students have the experience to describe the effects it had on their personal and professional lives.
Purpose of the Study
The purpose of this study was to explore the perspectives of occupational therapy practitioners who engaged in ISL as occupational therapy students. Hearing the voices of practicing occupational therapists who experienced ISL as students has the potential to help educators understand the long-term effects that ISL has on practitioners and to identify whether completing an ISL experience promotes cultural competence among practicing occupational therapists. Such information would also help university administrators, faculty, students, and potential participating communities to determine if providing similar ISL experiences would be beneficial. The 
Method

Study Design
This study used a phenomenological research method to understand better what practicing occupational therapists experienced while completing an ISL experience as students.
According to Moustakas (1994) , phenomenology allows the researcher to investigate people and their experiences. Knowledge is gained through understanding the perceptions of the participants and arriving at the essences of their experiences.
Participants
Permission to conduct this study was Eight of the nine participants were female, and six were practicing in the state of North Dakota. Table   1 is a summary of the participants' genders, the year they completed the ISL experience, their years practicing occupational therapy, the current state where they practice occupational therapy, and their current practice setting(s). 
Procedure and Data Analysis
Semi-structured interviews were digitally recorded and transcribed verbatim to ensure accuracy. Each recording was reviewed several times, and each transcript was read and reread for accuracy. ATLAS.ti qualitative software was used to highlight significant phrases, which were subsequently coded. Thematic analysis was used to create codes, categories, and themes in order to describe the participants' experiences (Glesne, 2011) . Figure 1 illustrates how the codes were condensed into categories. The categories formed relationships that contributed to three major themes.
Figure 1. Data analysis.
Results
Theme One: New Experiences Create a Variety of Emotions
The participants reported encountering many new experiences during their ISL and voiced a variety of emotions that they felt during these experiences. Like there was just nothing more to these people's lives. Um, just because they probably worked so hard their whole lives, and worked for you know, their families.
And I didn't see any visitors, or anything. 
Discussion
Most of the ISL literature throughout health care disciplines focuses on the students' perspectives of their experiences, which offers an immediate yet limited response to ISL programs.
One purpose of this current study was to capture the voices of occupational therapy practitioners who (Anderson & Iken, 2009; Green et al., 2011; Humbert et al., 2012; Oberle, 2014) .
All of the participants shared that practicing occupational therapy in Guatemala was challenging because of the lack of resources. The participants
gave several examples of the Guatemalan facilities having fewer resources than most U.S. facilities.
The participants also shared that the inability to speak the local language and having little to no access to an interpreter was challenging. quantitative studies that aim to measure these potential benefits would further strengthen the ISL literature.
Conclusion
All nine of the participants stated that their Guatemalan ISL was a positive experience that helped them personally and professionally, which is similar to findings in the literature (Anderson & Iken, 2009; Green et al., 2011; Hayward, et al., 2015; Wilcox & Taylor-Thompson, 2012; Oberle, 2014 
